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Greenwich, 9-10-11 July 2014

We have great pleasure in publishing the proceedings

of the 12th International ePortfolio and Identity Conference,
an event attended in London 9-10-11 July 2014 by
practitioners from 18 countries.

This year was marked with a lively debate between Alfie
Kohn and Daniel T. Hickey on the issue of intrinsic vs
extrinsic motivation (how the second tends to destroy the
first) and its implication on Open Badge Practice.

The videos are accessible on Youtube:

o Alfie Kohn keynote: www.youtube.com/watch?
v=p_98XcxJgkw

¢ Daniel T. Hickey responds to Alfie Kohn:
www.youtube.com/watch?v=-1aB8N6P4Ic

The keynote addresses of Gill White, from the Chartered
Institute of Personal and Development (CIPD), the leading
professional body for human resources professionals, and
Richard Speight, from Unison Cymru Wales, the leading
public sector union in Wales demonstrated the potential for
ePortfolios and Open Badges to have a positive impact on
the world of work.

During the last plenary session, Stephen Downes, from the
National Research Council of Canada, addressed a burning
subject: Beyond Assessment - Recognizing Achievement in
a Networked World.

You will find that these proceedings reflect the diversity and
richness of ePortfolio and Open Badge initiatives
happening at local, regional and national levels across all
sectors of initial and continuing education.

They are organised in two main parts:

. the papers accepted for publication
o the abstracts of the contributions submitted to the
conference

We hope that you will find in the proceedings the
information you need to inform your actual and future
projects.

We would like to thank again all the authors and presenters
who came to London from across the globe, to share their
enthusiasm and experience and make the ePortfolio and
Open Badges a truly international community!

Serge Ravet and the ePIC Team

EUROPORTFOLIO
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ePortfolio and identity construction. A program for
newly hired teacher training

Lorella Giannandrea, Stefania Quattrocchi, Pier Giuseppe Rossi, Patrizia Magnoler,
Universita di Macerata

Abstract. The paper aims to investigate the construction of a professional identity of newly hired
teachers during their first year in school. The issue of identity has been the subject of numerous
studies in recent years, perhaps because we are witnessing a crisis of professional identity linked to a
more general questioning of social identities (Dubar, 2004). As pointed out by Barbier (1996), identity
is a construct that social actors operate on themselves or about other social beings with whom they
are in contact, within a specific situation. To support the development of professional identity, newly
hired teachers were prompted to use an ePortfolio in their first year of access to the teaching
profession. Following the suggestions of the studies on the “didactique professionnelle” (Mayen,
1999; Pastré, 2011), it was decided to start from real situations of lived experience and from their
analysis, to build relevant and contextualized pathways to training. The results, emerging through the
reading and the coding of the materials produced by the teachers involved in the program, show the
dynamics involved in the construction of the professional identity of newly hired teachers and the
ability of an ePortfolio to enlighten these movements and to favor them.

Introduction

During the last twenty years there has been an increasing interest in investigate teacher identity. This
phenomenon is partly due to the occurred perspective shift from a traditional vision that saw
professional development mainly as acquisition of assets (competences, knowledge, and so on) to a
postmodernist perspective which assumes a more holistic interest in “what it means to be a teacher”
instead of “what is meant to be learnt by teachers” (Akkerman & Meijer, 2011).

Within this new vision, identity is assumed to be a complex construct with many different form of
expression (social identity, personal identity, professional identity, political identity, cultural identity) that
cannot be reduced to one of them because of their interrelation (Kaddouri, 2007).

Identity is studied with different disciplinary approaches. Avice and Wittorsky (2008) identify three of
them: a psychological approach, focused on individual dynamics, a psychosocial approach,
addressing mainly the social process of identity construction within groups, and a social approach, that
focuses on the professional aspects of the identity, viewed as the final result of a social negotiation.
According to the authors they differ mainly in the way they consider the identity dynamic but they
assume as general acknowledgment that identity has to be viewed in a relation individual-others-
environment (Dubar, 2004). Similarly Akkerman & Meijer (2011) state that, in recent years, the dispute
between scientists “has moved from choosing either the individual or the social environment as
primary unit of analysis to discussing how the interrelatedness between the individual and the social
should be conceptualized”.

Furthermore, Beauchamp and Thomas (2009) have recently pointed out that, despite the different
approaches, there is a shared vision to consider identity as a dynamic and multifaceted construct that
evolves during life under the influence of many factors, both internal to the individuals, such as
emotions and interest, and external such as working and life experiences in different contexts.
However, it is not proper to consider identity construction as just a sum of experiences but rather as
rearrangements and integration efforts more or less successful (Marc, 1997 quoted in Kaddouri, 1999)
in the tension between the self and the others.

Day et al. (2006) found that teachers balance three relevant dimensions in their work: a personal
dimension (their life outside school), a professional dimension (social and policy expectations of what
constitutes a good teacher and a teacher’s own educational ideals) and a situational dimension (the
teacher’s immediate working environment). Different professional identities are formed through the
ways these dimensions interact (Flores & Day, 2006).

In line with this recent literature, in our research we assumed identity not just as a fixed concept but,
rather, as a development dynamics, as an ongoing process that is “a way to be and to
become” (Wittorski, 2007). According to Dubar, the professional identities development could be
recognized in two kinds of transactions: (1) the biographical transaction that pertains the identity
inherited from the past (trajectory) and the ideal (or desired) identity as a project of a possible future;
(2) the relational transaction that pertains the relation between the self-identity and the identity
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attributed by others and aims to be recognized within a space of institutional exchange (Dubar, 2004).
Similarly, Kaddouri (2002) argues that the self is confronted with two identity orientation: (a) the one
which regards the individual that, in the relation with others, struggles to construct his/her own self,
and (b) the one that regards the others and what they pretend from the individual in term of the way to
be and the behavior to assume.

Teacher Identity, teacher professional development and professionalization

According to Beijaard et al.(2004), the identity construction is guided by the question “Who am | at this
moment?” but also by the question “Who do | want to become?” because of the connection between
past experiences and future expectations (Montalbetti, 2005). So, in a more specific pedagogical
perspective, it becomes useful to investigate the construction of teacher identity, in order to find how
identity “shifts and reshapes”, to develop intentional ways to foster a conscious process of
professional grow throughout a teacher career.

The connection between teacher identity and teacher development is crucial, it is through the
exploration of their own identities that teachers can find their own way to professional development
because the reflection on the self makes individuals able to establish routes to move toward a better
(professional) self (Lisimberti, 2006; Magnoler, 2008). Here we consider that professional development
cannot be intended merely as acquisition of knowledge and skills but rather as “an access door to
conditions of greater significance of personal and professional history.” The process is favored by
allowing in the individual the appropriation and redefinition of the knowledge generated in working
experience (Montalbetti, 2005). The issue of professional development and professionalization was
addressed by Wittorski and his team (Wittorski & Briquet-Duhazé, 2010). They outline a conceptual
route between professionalization and professional development defined by the following
characteristics:

= Dby one hand there is a social intention of professionalization issued by an institution or an
organization; it is the injunction due to individuals in training to begin a process of building/
transformation of their activities in order to reach a greater effectiveness and readability of
their work;

= on the other hand, there is a dynamic of professional development from the point of view of
the individual; it is a joint movement of development of skills and knowledge, development of
identity strategies and dynamics that accompany the professional construction/transformation.

This distinction is based on the assumption that the professional construction occurs in a transaction
individual-environment between professionalization and professional development; the authors state
that this transaction is a kind of identity transaction.

The identity characterizes the "game" (in a strategic and dynamic sense) between the individual, with
his/her emotions and representations regarding also his/her action in the environment (past, present
and future position) and the social recognition of the subject by the environment. Inside this game the
individual act strategies to be recognized while the “social side” put into play a set of situations to allow
the attribution of competences related to a specific “way of doing”. Furthermore, “identity is not just
about social negotiation, it is also structured in the heart and in the course of the action so
professionalization and professional development are at the same time action and identity
dynamics” (Wittorski & Briquet-Duhazé, 2010, p. 214). According to this frame, we can state that the
professional construction processes occur inside the space between training and action and it can be
investigated through the identification of three kinds of dynamics:

»= adynamic of production/transformation of knowledge and skills;

» adynamic of individual transaction within an “institutional” professionalization and the ways of
professional construction considered effective by the individual as teacher in action;

= a dynamic of individual transaction between the “inherited” identity and the identity that
individual recognizes for him/herself.

In designing the professionalization course we followed these general principles together with the
adult education principle according to which adult education induces transformations that involve the
whole person so professional development and personal shifts are indissociable (Paquay & Wagner,
2006; Quaglino, Carrozzi, 1995). Therefore the adult education system should accompany the adult
professional development providing a space for reflecting and questioning their own professional self
taking into account the deep personal implication involved (Lisimberti, 2006).
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Thanks to the contribution of the studies on the “didactique professionnelle” (Mayen , 1999; Pastré,
2011), it was decided to start from real situations of lived experience and from their analysis, to build
relevant and contextualized pathways to training.

Teacher ePortfolio, reflection and identity construction

Building a teacher ePortfolio means to activate a path of recognition in which an individual describes
him/herself documenting its trajectory with artifacts (evidence). But the ePortfolio process regards also
a decision about how to move forward and to plan a working and education path to develop and
enhance his/her own operational and cultural modes (Giannandrea, 2012). The portfolio then creates
a strong connection between past and future, memory and promise (Ricoeur, 2005). This dialectic
between memory of the past and commitment for the future, is also favored by the longitudinal
characteristic of ePortfolio: the diachronic comparison allow to give meaning to the experiences and
also to inquire any possible discrepancy between what was planned and the results of its
implementation.

In this regard, it is often recalled the importance of ePortfolio as a tool for teacher education and
training (Laurillard, 2012; Hallman, 2007; Strudler & Wetzel, 2005). Reflective processes fostered by
the ePortfolios are now at the center of many professionalization programs as they allow a
conceptualization of the practice. The ePortfolio can adequately support these processes by creating
a network between artifacts and narratives and an analysis of them, in order to reflect on objectives
achieved and to reach (Granberg, 2010; Bruneau & Bie, 2010; Wetzel & Strudler, 2005).

In this perspective it can be traced the main aim of building an e-portfolio: the process of reflection and
awareness that it triggers allows the authors to first to gain awareness of their own personal and
professional identity, while the projection into the future allows them to direct their own evolutionary
and transformative trajectory towards the realization of their life project. (Giannandrea, 2012)

In a sociocultural perspective Berrill and Addison (2010) presented the teacher ePortfolio as a tool of
mediation in the process of identity negotiation of a novice teacher entering the teaching professionals
community. This perspective is based on the Wenger assumption that there is a profound connection
between identity and practice, so teachers entering the profession negotiate their identities through the
meaning of their participation in the community of teaching practice. The authors concluded stating
that “by re-framing the portfolio in terms of the shared repertoires of the teaching profession, portfolios
may, in fact, be able to serve the dual purposes of enabling reflection on practice for learning purposes
and for credentialing purposes” (Berrill & Addison, 2010, p. 1184 ).

Background and context

This study has been conducted in the context of a professionalization course based on the
construction of an ePortfolio. Twenty-four teachers of diverse school grades attended the course in
2013, during their first year after the hiring as a teacher. This "first year" is a crucial moment in the
career of the ltalian teachers because it represents a preparatory phase before the assumption of a
stable position. This new professional identity positioning usually places the teachers in a tension
between their project for themselves, in line with their identity aspirations, and the project that others
attribute to them - in this specific case the educational Institution - which sets out what they will be
expected to be and to do.

In the Italian educational system this “first year” usually occurs after a variable number of year of
teaching and it is institutionally accompanied by a compulsory teacher training that is strictly regulated
by the Ministry of Education. Since the early 2000s this teacher training is delivered, at national level,
by a unique institution, INDIRE, that is closely connected to the Ministry of Education. INDIRE
provides the teacher training path within a e-learning environment supported by e-tutors. Teachers in
their “first year” are also supported by a personal tutor, an experienced teacher usually of the same
content subject or similar, working in the same school department. At the end of their “first year”
teachers are evaluated by a committee formed by the school principal and a group of teachers
including their personal tutors. Whether this evaluation step is positive the candidate is “confirmed” as
permanently hired.

Even if this passage is still a crucial moment in the career of a teacher, the process of accompaniment
of that passage has lost its significance becoming more formal than substantial and it is criticized by
many parts because of the intrinsic potential, even symbolic, of that moment that is not exploited in
order to improve the professionalization of teachers. It must also be stressed that, at the moment, this
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is the unique moment in the teachers career where is contemplated a compulsory training and a
related evaluation.

Thanks to an agreement between Macerata University and the Emilia Romagna regional office of the
Ministry of Education we had the opportunity to organize an alternative teacher training for a group of
newly hired teachers of Piacenza province. According to the theoretical framework assumed and the
specific context, the course was conceived to be a fertile space to foster the focus on professional self,
through the proposal of activities of review of experience, analysis of practice, and reflection during
and on action; all the artifacts realized by teachers became part of the construction of their ePortfolio.
The course was provided in a blended way with the support of the Mahara platform and it lasts about
six months.

In designing the course we assumed that to foster a teachers professional development, the first step
is to guide them to acquire more awareness of their professional self and action. The action of
teachers is almost always governed simultaneously - although in different proportions depending on
the context - by rational thinking, that is knowledge acquired, and by the reaction to the context that is
ruled by less conscious schemas rooted in the personal and professional experience (Magnoler,
2011). According to this view, to carry on a discourse on professional development it is necessary to
invite teachers to look at and consider in depth their own past and present experience, to self-
evaluate it and to plan a future development in order to shape their professional identity (Magnoler,
2008).

More specifically, the educational objectives of the training path can be stated as:

the acquisition of new knowledge and skills in terms of:
a. acquisition of a professional language

= acquisition of pedagogical concepts and teaching strategies (eg, pedagogical tool
concept, collaborative learning strategies, new assessment strategies)

= improving the skills of didactical planning; and

the acquisition of awareness of one's self through:

a deep reflection on the previous professional and personal meaningful experiences,

= a critical reflection on their own action,

= the comparison between planned and acted,

= the clarification of implicit knowledge/nodes.

oo

We intend reflection as described by Montalbetti (2005) according to which the reflexive disposition is
not the outcome of particular methodologies but rather a training orientation that puts teachers in the
condition to learn from experience. Experience appears to be the first educational source for teachers,
even though not always they master the basic tools to read and interpret it critically. So, our effort was
to foster a reflexive posture in teachers through all the activities proposed trying also to shift reflection
from the pragmatic pole (reflect to solve a problem) to the identity pole (reflect to shape their own
identity).

Finally, in order to plan the course we also considered the following portfolio practice guidelines
(Rossi, Magnoler & Giannandrea 2008):

= to provide both mandatory and non-mandatory activities;

» to use software that provides flexible and redundant tools so that the author can choose on
the basis of his/her own style the media and the language suitable to carry out the activities;

= to design an accompanying path that is consistent with the objectives of the portfolio itself;

= to reckon on the presence of experts (teachers, tutors, coaches) in order to provide the
necessary scaffolding.

Teacher training details
The course was divided in four phases:

reflection on the experience;

the didactical planning cycle I;

the didactical planning cycle Il (cooperative learning);
recrossing the training path.

rPONO~
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Every phase was introduced by an on-site meeting that was generally dedicated to: give feed-back,
present and discuss the assignments, develop group work and to provide theoretical insights. After
every on-site meeting, teachers were requested to carry out one or more assignments.

During the first phase they were invited to carry out a written reflection about their personal and
professional experiences that particularly contributed at the definition of their professional self. They
had also to self-evaluate their planning lessons competence using a rubric. And, finally, they were
invited to write a narrative about how they usually plan lessons, such as, which mental process they
act to prepare lessons, which elements they consider first, and so on.

The second phase focused on the didactical planning, intended as the “anticipation” moment where
teachers think about what to realize in the classroom. Starting from the work of Altet regarding the
teacher practice and the work of Schén regarding the reflective professionist, Rossi and Toppano
(2009) have implemented the model F-V-P (Purposes-Variables-Path) that we assumed for this
second phase of the teacher training course. This second phase was structured in the following steps:
(1) anticipation, (2) review, (3) action and documentation, (4) reflection based on the comparison of
what was planned and what was actually realized. The third phase was organized in the same way,
the only difference was that participants were requested to focus on a cooperative learning activity.
The last phase was dedicated to the reflection on the training experience.

Along the entire training path the Mahara platform provided the participants a place where uploading
assignments, organizing their e-portfolio, sharing artifacts and communicating with tutor, teachers and
peers. At the end, every participant created his/her own final page to show their learning process and
results during the evaluation phase.

The analysis

Trying to understand the identity dynamics and strategies of the teachers in the context of a teacher
training program is useful for at least two purposes: to ameliorate teacher education in order to favorite
their professional development in a lifelong perspective (Beauchamp & Thomas, 2009) and to
comprehend under which conditions the request to reflect on the self can be effective (Kaddouri,
2007).Within this frame we conducted our research to investigate the professional identity dynamics of
newly hired teachers occurred during the training path presented above. Our hypothesis were:

1. a training program structured into phases of immersion in the experience and phases of
distancing/ reflecting favours the professional development towards an identity position of
reflective practitioner (Schén, 1993);

2. ePortfolio is an effective tool to support and give meaning to identity dynamics in the context
of the training path;

3. the more is the matching between the training process and the identity project of the
participant the greater is his/her engagement and the formative gain.

Methods

We carried out a qualitative research analysis and, assuming a phenomenological perspective, we
analyzed the artifacts developed by the participants during the program and the interviews we realized
one year later. Our aim was to identify any potential signs of identity dynamics and, more in general, to
comprehend the meanings given by participants to the training experience.

In this paper we present the result of the analysis of ePortfolios and interviews of four teachers
enrolled in the training course, one working at kindergarten, two at primary school and one at
secondary school. We analyzed the initial resumé, the final reflection (and projection) and the
transcription of the interviews realized one year after the end of the educational program in order to
gain a diachronic view of the teacher professional development.

The analysis was conducted using a Grounded Theory approach (Glaser & Strauss, 1967). During an
initial stage two researchers read independently and separately all the writings to determine recurring
traces or salient aspects. Researchers defined their own indicators and at the end they compared their
coding in order to come to a negotiated unique version. The analysis process continued refining the
coding until a final version containing thirty-four disjointed categories related to five axis or trajectories.
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Categories

Absolute

Category occurs in

Frequency N documents
1 - The training path and the transition year toward
the permanent employment
feed-back on the training path 37 5
formative gain perceived 33 8
the experienced emotions 31 5
ePortfolio's properties 11 4
the video's revision 8 2
the reflection in and on action 6 3
cooperative-learning 4 2
perception of a change 4 1
formative gain related to ePortofolio 3 3
2 - Educational philosophies
educational philosophy 26 9
the teacher that learns from the experiences 10 3
the teacher as a life model 8 4
the teacher that does 5 1
the teacher that cares for students 4 3
teaching by discovery 3 2
3 - The relationship with knowledge
the relationship with knowledge 12
the relationship with technologies
technology applied to didactics
4 - the self and the others
distance between the self and the other teachers 37
the colleagues as a resource and reinforcement 22
the importance of the working context for the self- 22
expression
teacher’s representation 19 5
contraposition between the self and a certain image of 12 1
teacher
the relationship with parents
the importance of experienced teachers for the growth of
the novice
5 - identity strategies and dynamics
Reflection on professional self 24 10
student's posture 20 3
professional's posture 19 6
awareness of professional self - identity positioning 19 4
the self and the future 18 4
role assumption - identity positioning 10 5
dynamics from student to professional 7 1
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. Absolute Category occurs in
Categories
Frequency N documents
training as a strategy for realization of the own identity 7 4
project
memories of the experiences as student and of the own 7 5
significant teachers

Table 1 — Categories’ list

The table shows the categories’ name, the related number of occurrences and the number of
documents where each category appeared.

The five trajectories - representing different tracks of the teachers’ reflection — that emerged from the
analysis of the categories are: (1) the teacher training and the condition of the transition year toward a
permanent employment; (2) the teachers personal conception of teaching and learning; (3) their
relationship with knowledge; (4) the relationship between the self and the others; and (5) the identity
strategies and dynamics.

Identifying the identity dynamics was part of the interpretive process, acted by researchers on the
basis of the participants’ voices. As Kaddouri (2002) stated, it is quite rare that an individual is
completely aware of the identity strategy he is acting in order to reach a new identity position. The
reason is that an explicit identity strategy requires not only self-awareness but also to formalize and to
act in a conscious, voluntary and deliberative way.

A way to help individuals to recognize their strategies is to create the right conditions to encourage
them to do a critical reflection on themselves in respect of their past, present and future identity.
Nevertheless it remains mainly a matter of the researchers to infer, where possible, identity strategies
and dynamics, even through the identification of “movements” that can be captured by comparing
materials of the same individual along the time.

Findings and results

Through the analysis of the participants’ writings we observed, first of all, that they reflected on
themselves toward a greater professional self-awareness. We also identified the following identity
dynamics: (1) the assumption of a more mature identity, (2) the identity reinforcement or
consolidation, (3) the confirmation of their own professional identity from others and (4) the self-
recognition. Moreover, the analysis showed, for some of the participants, the tension between the
identity they recognize for themselves - or which represents the aim of their project for themselves -
and the identity attributed by others. So, for example, some teachers considered this institutional
transition as a starting point to develop their identity project, while some others have in mind a teacher
representation so little desirable that in taking this step they see mainly the risk to be forced/
constrained in it as in this interview’s passage:

“This year I'm becoming a teacher and this is worrying me. | mean | don’t see the word
‘teacher’ pejorative, but | don’t want people that see me around think that I'm a teacher
because teachers are recognizable” (itw_1_ICA_B11).

In another passage she clarifies what she intends when she talks about that particular kind of teacher:

“The one that takes root, that is always firm and fixed in the same place, who is quiet and
thinks that everything is okay, for a matter of not having too much responsibility and that the
less | do the better | stay” (itw_1_ICA_B11).

This teacher showed an identity shift during the educational program assuming a more mature
concept of professional identity to be compared with her personal representation of teacher
profession, being more aware of her ideal self. From the analysis of the interviews emerged the
transition, occurred during the teacher training, from a student's posture, focused on a strict
relationship between task and assessment, to a professional's posture where the focus is on taking
responsibility of their own decisions and actions and on assuming the risk to experiment new teaching
strategies:

“When we started in January, | was very much... in the first report, | was very formal, that is,
| wrote a sort of academic report where there was nothing inside. Then | realized that |
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started to write things as | say them, that is, the thoughts of the children, what emerged,
what | have done.” (itw_1_ICA_B9)

And also:

“I think of it as my work and | don't consider it as a mandatory work as newly hired teacher. It
has been like you gave me the go and then | went, but | didn't do it for passing the exam
because in that case probably | would have done, | don't know, a little schema or a simple
lesson and nothing else. Instead | felt the work very much mine” (itw_1_ICA_B9).

Regarding the process of identity reinforcement, during the interview a participant stated:

“As long as an individual is not aware he says ok, here people do in this way and | have to
make the best of it, but when an individual becomes aware he doesn't adapt himself so
easily, i.e., before doing so, he acts a process of mediation with colleagues. | believe that
[the course] definitely has influenced me a lot” (itw_2_ICA_B50)

Here she told about how she feel inside the teacher community, and the importance to be aware of
how you are as teacher in the negotiation with colleagues. In another passage of the interview she
confirmed that the course helped her to become more confident about her professionalism.

In another case we could identify a different dynamics, the constant need of this participant to be
recognized by others to confirm herself as she said in this interview’s passage (and in many others):

“if you have parents that make you compliments, congratulations, children who love you,
then it means that you are “arrived”, that you met the objectives” (itw_4_ICA_B57).

Finally, another participant told about what she perceived as a result of the reflection process:

“This process of reflection gave me the opportunity to verify and  confirm that my
'‘educational philosophy' is effective and my teaching paths are well
structured” (fr_3_ICA_B57).

This participant stressed the importance of the program for self-appraisal and as a final result she
gained to self-confirm her identity of professional teacher:

“...you come out of a classroom and you know it, | know whether the lesson went well, or
went less well, you feel more satisfied or less satisfied and you already know, you've already
made an appraisal, it comes to myself automatically, so then you start from that
point” (itw_3_ICA_B50)

Conclusions

The program, and the ePortfolios, had given voices to the shifts that have occurred during these two
years in the professional identities of the teachers. The influence of the context, of the colleagues and
of the community is strongly perceived, but the teachers showed that they had taken the challenge of
developing a personal and professional identity in a positive and original way. The construction of the
ePortfolio, thanks to its specific process of gathering evidence and artifacts and the reflection involved,
has favored especially the motion to give meaning at the identity dynamics occurred. We therefore
believe that the training model implemented can be useful also for in-service teachers who hardly in
their careers are put in the condition to reflect on their professional self.

Finally, we want to report the different participation's quality between the teachers involved that
emerges both from the artifacts and from the ePortfolio final pages. This can be justified by the fact
that the training path was imposed by the institution and not chosen by the subjects. In these cases,
according to Kaddouri (2002), a training path can be effective only if it meets the identity project of the
subject, becoming a useful strategy for him/her to bring him/her closer to the realization of its
objectives.

The educational program presented has proved, throughout the participant’s artifacts and narratives,
to be potentially effective in order to foster a stronger and more positive sense of identity. Thanks to
the process of ePortfolio construction teachers had the possibility to collect evidence of their practice
and to reflect on it. The connection between teacher identity, teacher development and ePortfolio
leads us to conclude that further research is needed in order to find effective way to encourage an
harmonic and conscious teacher professional growth.
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