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Chapter 7
Research Methodology

llaria D’Angelo, Maisa’ Issa Khalil Abu-Nimah, Shaima’ Abdalkareem Ali,
Sawsan Victor Istephan, Buad Khales, Tommaso Santilli, Arianna Taddei,
Nihad Majeed Abu Irmeleh

1. Research Approach

The research employs a participatory approach (Cornwall & Jewkes, 1995) within
a mixed-methods study design (Creswell, 2021). The choice of this methodolog-
ical framework is consistent with the Project’s objectives, as described in previous
Chapters, and serves the research process, as will be explored in greater detail in
this Chapter.

From this perspective, the individuals and groups involved are regarded as ac-
tive protagonists and agents of change, capable of critically reflecting on their
own circumstances and of devising solutions and perspectives aimed at increasing
participation in various areas of life (Cornwall & Jewkes, 1995). The participatory
approach is premised on a recognition of the situated knowledge and lived expe-
riences of the participants as key resources in the research processes within the
intervention context (Del Bianco et al., 2024; Giaconi et al., 2024; Sarmiento-
Pelayo, 2015; Shogren & Raley, 2022). The participatory approach values the
priorities, processes, and perspectives expressed by stakeholders (May, 2024), en-
abling the generation of situated and meaningful knowledge that is useful both
for understanding the phenomenon under investigation and for defining strategies
and interventions aimed at producing transformative and generative actions (Del
Bianco et al., 2024; Giaconi & Del Bianco, 2025; Giaconi et al., 2024; Israel et
al., 2010; Shogren & Raley, 2022). Consequently, the participatory approach is
particularly well-suited to investigating inequalities and forms of exclusion, as it
creates a safe and empowering space where communities can identify key issues
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and devise solutions, thereby enhancing the effectiveness, sustainability, and ap-
propriateness of interventions, as well as their quality and social impact (Afifi et
al., 2020; Ellis et al., 2007; Giaconi et al., 2024; Lykes, 2013).

In line with these guidelines, the Including Jerusalem Project was developed
by adopting, in particular, a co-design approach, understood here as a ‘process of
joint inquiry and imagination’ aimed at ‘jointly bringing about positive change’
(Steen, 2013, pp. 27-28). As will be explored in greater detail in the following
sections, the co-design activities within the Including Jerusalem Project involved
researchers and doctoral students from the University of Macerata (Italy) and Al-
Quds University (Palestine), and thus occurred within a framework of interna-
tional cooperation. The co-design activities also occurred within a framework of
research capacity building (Biesta et al., 2011; Rees et al., 2007), thereby fostering
active participation and shared responsibility for the Project during all research
stages. This has enabled a generative dialogue to be established amongst re-
searchers, which has fostered processes of professional empowerment and advo-
cacy (Del Bianco, 2019; May, 2024). This research approach values project-based
dialogue as a fundamental resource in the development of innovative solutions
that are better suited to meet the needs of the context (Giaconi & Del Bianco,
2025; Giaconi et al., 2019; Sarmiento-Pelayo, 2015). In light of this, the follow-
ing sections will present the research design in detail, along with its structure
across the various operational phases.

2. Research Design and Phases

The research design of the Including Jerusalem Project was structured in accor-
dance with the specific epistemological and methodological framework that char-
acterises the Project.

Within this framework, the adoption of a mixed-methods design is consistent
with the participatory and co-design approaches outlined above. The integration
of qualitative and quantitative tools allows for a more comprehensive and appro-
priate response to the complexity of the context under investigation, providing
an analysis that is capable both of highlighting the interpretative depth of lived
experiences and of identifying recurring and quantifiable trends or patterns
(Creswell, 2014; Creswell & Plano Clark, 2018; Fetters et al., 2013). This research
design is particularly well-suited to contexts characterised by vulnerability and
inequalities, where the complexity of the phenomena under investigation requires
methods capable of providing an understanding that is as comprehensive, situated
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I1.7 Research Methodology

and action-oriented as possible. More specifically, the research design is structured
as a progressive and interconnected framework, divided into 3 main macro-phases
that reflect the participatory and co-designed nature of the study (Figure 1). Taken
together, these phases constitute an iterative and participatory research process,
the structure and respective stages of which will be explored in greater detail in
the following sub-sections.

Phase 1 Phase 2 Phase 3
M1-M2 M3-M12 M10-M18
January 2025 : : : June 2026
@ @ @ >

Figure 1. Research Timeline

2.1 Phase 1

As elaborated previously by Abu-Nimah et al. (2025), the team from the Univer-
sity of Macerata organised a collaborative workshop, involving researchers and
doctoral students from Al-Quds University, aimed at methodological alignment
and the joint development of the research framework. The collaborative workshop
aimed to identify and share the epistemological and methodological frameworks
necessary to define the research objectives, stages of fieldwork, and data collection
tools.

In this initial phase, the research team from the University of Macerata and
Al-Quds University validated the research questions that would subsequently
guide the field study, focusing on the key dimensions of education, inclusion,
and well-being in emergency contexts. As outlined in the previous Chapter, the
research questions aimed to investigate the practices adopted by communities to
ensure equal educational opportunities during crises; the definition of the right
to education in such contexts; how the concept of inclusion is understood; the
strategies used to address well-being; and the skills considered essential for teachers
working in emergencies.

Secondly, the methodological framework of the research and the related oper-
ational stages of data collection and analysis were defined. The decision to adopt
a mixed-methods design was made with 4 doctoral students from Al-Quds Uni-
versity, who were also members of the research team involved in fieldwork and
responsible for data collection.

The collaborative workshop activities also enabled the research team to define
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the research participant sample based on the various target groups already iden-
tified by the Project. As outlined in the previous Chapter, this study focuses on
the Palestinian school environment as a whole, encompassing the institutional,
pedagogical, and community dimensions of education within crisis contexts. To
this end, the research involved Palestinian school leaders; core teaching staff; spe-
cialist teachers; students of diverse academic levels, genders, and social back-
grounds; and their families, who represent a critical dimension for understanding
the broader educational ecosystem. Selection criteria were designed to ensure bal-
anced representation, including variability in academic achievement, inclusion
of children with diverse needs, and equitable gender representation.

In particular, the selection of schools participating in the field research repre-
sented a crucial stage in the co-design and methodological planning process. This
process required successive adjustments in response to government restrictions
progressively introduced in relation to the Israeli-Palestinian conflict, making it
necessary to adapt the sampling strategies and operational procedures. The out-
come of this process led to the definition of a final sample comprising a total of
20 schools — 15 state schools and 5 private schools — with 20 school representa-
tives identified (1 for each school). Specifically, the 20 schools are located in the
Jerusalem Governorate, comprising 15 public schools affiliated with the Pales-
tinian Ministry of Education and the Islamic Wagqf, and 5 private schools. Of the
public schools, 12 were situated inside the Wall, distributed across Beit Hanina,
Nabi Samuel, Sur Baher, Wadi al-Joz, and Sharafat, while 3 schools were located
outside the Wall in al-Ram and al-‘Eizariya. The private school sample included
4 schools located inside the Wall (3 in Beit Hanina and 1 in Ras al-Amud) and
1 school outside the Wall (in al-Ram). The study participants — comprising teach-
ers, students, and families — belong to the schools selected for the research sample.
The specific participant selection criteria for each target group will be presented
in the following Chapter.

Based on an assessment of the research sample and the feasibility of the oper-
ational procedures within the context of the study, a methodological strategy was
defined aimed at simultaneously ensuring the feasibility of field research activities,
stakeholder participation, and the production of meaningful, high-quality data.

Subsequently, the survey instruments were developed based on the definition
of indicators capable of specifying the Project’s objectives, as illustrated in Table
1. This process will be examined in greater detail in the next Chapter, which is
dedicated to the presentation of the survey instruments.

The combined use of several data collection tools for each target group made
it possible to gather both comparable information on educational and family cir-
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I1.7 Research Methodology

cumstances, and qualitative insights into the experiences, needs, and strategies
adopted to support inclusive educational and teaching pathways in a context char-
acterised by vulnerability and instability.

Table 1. Research Tools

Target Group Research Tools

Focus group (conducted via Zoom); and
questionnaire (via Google Forms)

School leadership and teachers

Mixed tool including questionnaire, interview questions, and

Students . o
drawing activities.

Semi-structured interview (conducted via Zoom); and

Students’ families . S
questionnaire (via Google Forms)

2.1.1 Collaborative Workshop

The collaborative workshop was a central part of the Project’s methodology,
providing a shared space to generate knowledge, reflect together, and jointly de-
sign the research process. The workshop was not an isolated consultation event
or a technical team meeting. Instead, it was embedded within a broader partici-
patory research framework that recognised the value of the different forms of ex-
pertise researchers and doctoral students brought to the Project.

From the earliest stages of the Project, the activities carried out during the
workshop represented key milestones in the development of the research design,
providing an important forum for dialogue that enabled collective reflection
aimed at negotiating shared meanings and fostering alignment between the two
research teams. Rather than relying on predefined research frameworks, the work-
shop was designed so that research objectives, methodological choices, and data
collection strategies developed gradually through group discussion and critical
reflection. The meetings arranged within the workshop provided opportunities
to examine existing assumptions, discuss contextual challenges, and identify
shared research priorities. Within this framework, the workshop helped ensure
the contextual relevance of the study by keeping it closely connected to the expe-
riences of Palestinian schools and communities, while maintaining coherence
with the most widely recognised international theoretical frameworks on inclusive
education.

The collaborative workshop consisted of 4 online sessions, each lasting 3 hours,
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for a total of 12 hours. Table 2 outlines its structure and main topics, while Figure
2 illustrates a sample of the workshop slides.

Table 2. Collaborative Workshop Structure and Contents

Session Title Topic

Day 1

. General presentation and introduction, to start establishing
Research design, process

17 February nd team buildin meaningful connections and envision a common
2025 and feam b g perspective on the Project.

Day 2 Focus on methodological aspects (approaches and data
ISa}I;ebruar Data collection: methods | collection tools) to collectively reflect upon the most suitable
2025 Y |and tools (Part 1) approaches and tools for the research. Drafting of the

research tools.

Day 3 Focus on methodological aspects (approaches and data
19 }I;Cbruar Data collection: methods | collection tools) to collectively reflect upon the most suitable
2025 Y |and tools (Part 2) approaches and tools for the research. Drafting of the

research tools.

Focus on methodological aspects (approaches and data
analysis tools) to collectively reflect upon the most suitable
approaches and tools for the research.

Data analysis: methods
Day 4 and tools

24 February
2025

Debriefing, feedback and | Closing on the workshop, briefing on the state of the work,
next steps collection of feedback and planning of future steps.

From a methodological perspective, the workshop functioned as a research ca-
pacity-building opportunity (Rees et al., 2007; Biesta et al., 2011), helping to
build the professional expertise, resources, and conditions needed to carry out
the research in a collaborative and participatory manner. Continuous interaction
between the Italian and Palestinian partners promoted an intercultural dialogue
that enriched the research process and supported the co-construction of situated
knowledge. Through collective reflection, the research team was able to critically
examine its own assumptions, negotiate shared meanings, and jointly identify so-
lutions to emerging challenges. In this sense, the workshop contributed not only
to knowledge generation but also to strengthening both research teams’ sense of
ownership of the Project (Schén, 2017).
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I1.7 Research Methodology

Introducing ourselves

[
Workshop Day 1 What s your rame?

What is your background?

Research Design, Suisnes e
Process and Insights

Team Building Motivation

A map of possible tools

Workshop Day 2

Interview Questionnaire

Which structure and Which structure and
Qquestions? questions?

Data collection:
methods and
tools (l)

Observation Audiovisual

Which indicators and Which subjects and
checklists? perspectives?

Choosing the tools, sample and timing:

I
Workshop Day 3 ———— ”

et A C
Data collection: Focus raups .
methods and Suesticnnairs e N xx N xx
tools () —

Shuaton! | "R

Working across the targets

| o
Worksho P Day 4 ‘ Key trajectories:

- Allowing for triangulation (e.g.,
comparing and integrating different
perspectives on same topics)
Detecting specificities (e.g.,

Data Analysis: methods and. )

tools operating the right adaptations and

2 afr solutions for each target)
Deb"eﬂng' feedback and - Maintaining the bigger picture
next steps (e.g., structuring tools for

complementarity)

...
Figure 2. Sample of Slides From the Workshop
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The use of digital workshop notebooks was significantly helpful in this process.
The digital notebooks were developed using Google Slides and employed as both
reflective and documentation tools throughout the entire workshop series. Each
team member was provided with a personal copy of the notebook, which was
used to record observations, add virtual sticky notes, insert comments, and doc-
ument the co-design process. These notebooks enabled participants to capture
the most meaningful insights emerging during the workshop sessions, as well as
the professional and personal reflections that developed following the co-design
activities. Beyond their documentation function, the notebooks constituted a
valuable qualitative data source, enabling the entire research team to reconstruct
the evolution of ideas, identify recurring themes, and monitor the progressive re-
finement of methodological decisions. In this sense, the workshop notebooks
document moments of negotiation, uncertainty, and reinterpretation, thereby
providing a richer understanding of the collaborative processes through which
the research design was co-developed. Figure 3 illustrates an extract from the
workshop notebook of a member of the research team.

Day 1: this first meeting went beyond my expectations. So many insights already emerged and |
am currently feeling the urge to make sure that every thought, every idea, every need is
expressed and will be conveyed in the research. | am very grateful for this initial moment and |
really hope we will be able to produce positive impact through our research.

pomiiasibayonds “Any research conducted here signifies more

which stories should thanliust G it It
be told? what aspects an Just an academic pursuit. Itis a

should emerge? statement for our existence, a tool for
Research as a /— survival”

i channel for
Write here... empowerment and

social impact
Highlight the

factors that impact

To do list:
the QoL of the ¢
educational shared idea of

community wellbeing and
situation of
(teachers, emergency
students, families)

What does the
school represents
for children?

Write here...

Figure 3. Workshop Notebook Extract
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I1.7 Research Methodology

2.2 Phase 2

The second phase of the research was devoted to conducting fieldwork and col-
lecting data in line with the methodological framework defined during the work-
shop. Four doctoral students from Al-Quds University were actively involved in
coordinating the data collection activities, taking responsibility for specific work
units. Each doctoral student was assigned 5 of the schools in the sample, with
the task of supervising the entire data collection process, predominantly remotely.
The allocation of schools took place, where possible, by taking into account the
researchers’ local origins and any existing professional relationships with certain
schools, in order to facilitate travel, communication and the coordination of ac-
tivities as much as possible. This approach proved particularly important in light
of the restrictions on mobility imposed by the conflict, which made it necessary
to rely entirely on remote working methods.

As previously mentioned, a Project Liaison Officer was appointed for each
school. This person acted as a liaison between the research team and the school
community, taking charge of distributing the resources intended for teachers and
students. Teachers completed the questionnaires independently and assisted in
carrying out the data collection activities with students, in accordance with the
guidelines previously shared with the research team. At the same time, the doc-
toral students liaised with families and collected data relating to the extra-curric-
ular dimension, encouraging the participation of families interested in taking part
in the research. This organisational approach made it possible to integrate the
school perspective with that of the family, ensuring, as discussed below, a more
in-depth and nuanced understanding of educational practices and the conditions
for inclusion and well-being within the research context.

The doctoral students were also responsible for archiving and organising the
data produced within their own work unit, ensuring compliance with the agreed
procedures for data management and contributing to the creation of a database
for subsequent stages of analysis.

2.3 Phase 3

The mixed-methods design adopted for this study required the integration of
qualitative and quantitative data to develop a comprehensive understanding of
educational processes, inclusive practices, and well-being within the investigated
context. More specifically, the study employed a Convergent Parallel Design
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(Creswell & Plano Clark, 2018). Accordingly, quantitative and qualitative data
were initially analysed separately and subsequently integrated during the final in-
terpretative phase through a triangulation strategy (Creswell & Plano Clark, 2023;
Fetters et al., 2013).

The quantitative analysis focused on describing the characteristics of the sam-
ple and exploring the main patterns emerging from the questionnaire data. To
this end, descriptive and inferential statistical analyses were conducted to identify
frequencies, distributions, and recurring patterns that helped contextualise and
support the qualitative findings (Siedlecki, 2020).

In contrast, the qualitative analysis focused on identifying the meanings that
participants attributed to their experiences in relation to the study’s main research
topics. To this end, Thematic Analysis (Clarke & Braun, 2017) was employed to
identify meaning units, recurring themes, and emerging conceptual categories.
This process enabled the organisation and synthesis of large volumes of qualitative
data into progressively more refined interpretative categories, providing deeper
insights into the underlying assumptions, practices, and lived experiences reported
by participants.

The integration of the different data sources represented the final stage of the
research design and was carried out through triangulation procedures. Consistent
with the Convergent Parallel Design, this phase involved the systematic compar-
ison of findings derived from the qualitative and quantitative analyses in order to
identify areas of convergence, divergence, and complementarity (Creswell &
Plano Clark, 2018; Fetters et al., 2013). The entire analytical process was con-
ducted collaboratively by the research team through ongoing discussion and the
joint validation of findings. As discussed in greater detail in Chapter 9, this inte-
grative process enabled the perspectives of the different stakeholder groups —
school leaders, teachers, students, and families — to be brought together, combin-
ing evidence from a range of research methods. This strengthened both the ro-
bustness and the interpretative credibility of the overall findings. Consistent with
the participatory orientation of the study, the purpose was not simply to describe
the phenomenon under investigation but to develop shared interpretations capa-
ble of informing recommendations and strategies to enhance educational and in-
clusive practices in crisis-affected contexts.
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I1.7 Research Methodology

3. Field Research: Between Challenges and Opportunities

The field research represented a crucial stage in testing the methodological and
participatory choices developed during the co-design process, requiring continu-
ous adaptation to the characteristics of the research context, characterised by in-
stability, logistical constraints, and restrictions on mobility. Within this
framework, the validation of the research instruments, the organisation of coor-
dination meetings, and the implementation of data collection required ongoing
adjustments to ensure both feasibility and methodological rigour.

Among the main operational challenges was the limited possibility of con-
ducting face-to-face activities, which led the research team to organise several
meetings and interview sessions via Zoom. Although this reduced opportunities
for direct interaction and engagement, it enabled continuity of the research pro-
cess under changing contextual conditions. Similarly, reaching the selected schools
required careful logistical planning. Particular attention was given to the fact that
many participating schools were located in areas on the outskirts of Jerusalem
that required researchers to obtain special access permits. To mitigate these con-
straints, interviews with teachers, families, and school principals were conducted
online while the research team simultaneously finalised the development and con-
textual validation of the research instruments.

At the same time, the fieldwork highlighted a number of enabling factors that
supported the implementation of the study. The collaboration among members
of the Italian and Palestinian research teams facilitated the sharing of expertise
and the joint resolution of emerging issues. The research process was further sup-
ported by careful attention to ethical and organisational aspects, including in-
formed consent procedures, confidentiality safeguards, and respectful engagement
with teachers, families, school leaders, and other stakeholders. The adoption of
online communication tools and shared digital environments not only addressed
practical constraints, but also facilitated continuous coordination, monitoring,
and documentation of Project activities.

More broadly, the field experience represented an opportunity for reciprocal
learning and methodological development. In particular, the intercultural dia-
logue between the Italian and Palestinian research teams fostered an iterative and
participatory process through which theoretical principles were continuously dis-
cussed and interpreted in relation to the local context (Steen, 2013; Taddei et al.,
2025).
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