


XXXVII
 
 
 

LA SOCIETÀ FORMATIVA 
Collana di studi e problemi di Pedagogia Sociale 

 
 

fondata da 
UMBERTO MARGIOTTA † 

 
diretta da 

IVANA PADOAN E RITA MINELLO  



INCLUDING JERUSALEM 
Educational Justice, Inclusion,  

and Community Resilience

Buad Khales, Arianna Taddei, Catia Giaconi



This publication has been produced with the assistance of the European Union. The contents 
of this publication are the sole responsibility of Buad Khales, Arianna Taddei, Catia Giaconi, 
AQU University, University of Macerata, EducAid and can in no way be taken to reflect the 
views of the European Union.

The research was conducted within the framework of the project “Including Jerusalem: Promo-
ting Inclusion as a Unifying Process for Primary School Children in Fragmented Communities 
of East Jerusalem” (ENI 431-785), implemented by EducAid and funded by the European 
Union between 2022 and 2026.

ISBN volume 979‐12‐5568‐535‐7 
ISSN collana 2284‐3000 

 
2026 © by Pensa Evolution srl 

73100 Lecce • Via Arturo Maria Caprioli, 8 • Tel. 0832.230435 
www.pensamultimedia.it



Preface                                                                                                                                    9 
 
Introduction                                                                                                                         15 
by Arianna Taddei 
1. Foreword                                                                                                                           15 
2. The Palestinian Context: Emergency as a Pedagogical Category                                        16 
3. From Safeguarding the Right to Education to Building Inclusive Educational  

Communities                                                                                                                     19 
4. The Palestinian Education System as a Research Context                                                  20 
5. Pedagogical Research in Emergency Contexts: Methodological Perspectives                      22 
 
 

Section I 
Pedagogical Backgrounds 

 
Chapter 1 
The Child Institute and the Journey of Empowerment in Inclusive Education:  
Reflections on Educational Resilience in Palestine                                                               29 
by Buad Khales 
1. Introduction: Reimagining Inclusive Education Through Empowerment in Jerusalem      29 
2. When Education Becomes a Project of Empowerment and Resilience                               30 
3. The Conceptual and Theoretical Framework of Empowerment in Inclusive Education     32 
4. The Philosophy of Empowerment: From Response to Reconstruction                              33 
5. Challenges of Empowerment in the Context of Protracted Emergencies in Jerusalem       36 
6. Towards an Ethical Framework for Inclusive Education                                                     37 
7. Conclusion: Empowerment as an Educational Ethic in the Context of Protracted  

Emergencies                                                                                                                       38 
 
Chapter 2 
The Right to Education in Contexts of Protracted Emergency: 
A Rights-Based Perspective on Inclusive Education                                                              43 
by Sawsan Victor Istephan 
1. Introduction: The Right to Education in Inclusive Frameworks                                        43 
2. The Right to Education: Inclusion, Equity, and Lived Experience                                     44 
3. Inclusive Education in Palestine: Rights, Challenges, and Pathways to Equity                   48 
4. Conclusions                                                                                                                       50 

TABLE OF CONTENTS



Chapter 3 
Well-being as Pedagogical Resilience: 
Reframing Inclusive Education in Contexts of Protracted Crisis                                         53 
by Nihad Majeed Abu Irmeleh 
1. Introduction: Reframing Well-being in Protracted Crisis                                                   53 
2. Conceptualising Well-being in Education: From Psychological to  

Socio-Educational Perspectives                                                                                           54 
3. Well-being and Inclusive Education: A Reciprocal Relationship                                        56 
 
Chapter 4 
Personalised Learning for Inclusive Education in Emergency Contexts:  
Pedagogical Pathways for Participation                                                                                61 
by Maisa’ Issa Khalil Abu-Nimah 
1. Introduction: Personalised Learning for Inclusive Education                                             61 
2. Differentiated Instruction as an Inclusive Pedagogical Strategy                                          62 
3. Personalised Learning and Differentiation as Relational Pathways in Emergency  

Education                                                                                                                          65 
 
Chapter 5 
Accessibility and Barriers to Inclusion in Contexts of Fragility: 
The Palestinian Experience of Perseverance and Hope                                                         69 
by Shaima’ Abdalkareem Ali 
1. Introduction: Understanding the Challenges of Protracted Crises                                      69 
2. The Question of Accessibility in the Palestinian Context                                                   71 
3. Overcoming Barriers: Research Perspectives for Inclusion                                                  73 
 
 

Section II 
The Field Research 

 
Chapter 6 
Research Premises and Aims                                                                                                 79 
by Tommaso Santilli, Nihad Majeed Abu Irmeleh, Maisa’ Issa Khalil Abu-Nimah, Shaima’  

Abdalkareem Ali, Ilaria D’Angelo, Sawsan Victor Istephan, Buad Khales, Arianna Taddei 
1. Foreword                                                                                                                           79 
2. Research Objectives and Research Questions                                                                     81 



Chapter 7 
Research Methodology                                                                                                         85 
by Ilaria D’Angelo, Maisa’ Issa Khalil Abu-Nimah, Shaima’ Abdalkareem Ali,  

Sawsan Victor Istephan, Buad Khales, Tommaso Santilli, Arianna Taddei,  
Nihad Majeed Abu Irmeleh 

1. Research Approach                                                                                                            85 
2. Research Design and Phases                                                                                               86 

2.1 Phase 1                                                                                                                        87 
      2.1.1 Collaborative Workshop                                                                                    89 
2.2 Phase 2                                                                                                                        93 
2.3 Phase 3                                                                                                                        93 

3. Field Research: Between Challenges and Opportunities                                                     95 
 
Chapter 8 
Research Tools                                                                                                                      99 
by Shaima’ Abdalkareem Ali, Sawsan Victor Istephan, Nihad Majeed Abu  

Irmeleh, Maisa’ Issa Khalil Abu-Nimah, Arianna Taddei, Ilaria D’Angelo,  
Buad Khales, Tommaso Santilli, Fatin Jubeh 

1. Research Tools Overview                                                                                                   99 
2. Tools                                                                                                                                101 

2.1 Teacher Tools                                                                                                             101 
      2.1.1 Questionnaire                                                                                                  102 
      2.1.2 Focus Group                                                                                                    105 
2.2 Student Tools                                                                                                             106 
      2.2.1 Questionnaire                                                                                                  106 
      2.2.2 Semi-structured Interview                                                                                108 
      2.2.3 Drawing activity                                                                                              109 
2.3 Parent Tools                                                                                                               110 
      2.3.1 Questionnaire                                                                                                  111 
      2.3.2 Semi-structured interviews                                                                               115 

 
Chapter 9 
Results                                                                                                                                117 
by Sawsan Victor Istephan, Buad Khales, Nihad Majeed Abu Irmeleh,  

Shaima’ Abdalkareem Ali, Ilaria D’Angelo, Tommaso Santilli, Arianna Taddei,  
Fatin Jubeh, Maisa’ Issa Khalil Abu-Nimah 

1. Results Overview                                                                                                             117 
2. Results from Teachers                                                                                                      118 

2.1 Quantitative Results                                                                                                  120 



2.2 Qualitative Results                                                                                                     123 
2.3 Descriptive Integration of Quantitative and Qualitative Findings                              125 

3. Results from Students                                                                                                      126 
3.1 Quantitative Results                                                                                                  127 
3.2 Qualitative Results                                                                                                     129 
3.3 Descriptive Integration of Quantitative and Qualitative Findings                              132 

4. Results from Parents                                                                                                          133 
4.1 Quantitative Results                                                                                                  135 
4.2 Qualitative Results                                                                                                     138 
4.3 Descriptive Integration of Quantitative and Qualitative Findings                              144 

 
Chapter 10 
Discussion                                                                                                                          147 
by Maisa’ Issa Khalil Abu-Nimah, Nihad Majeed Abu Irmeleh, Fatin Jubeh,  

Shaima’ Abdalkareem Ali, Ilaria D’Angelo, Sawsan Victor Istephan, Buad Khales,  
Tommaso Santilli, Arianna Taddei 

1. Foreword                                                                                                                         147 
2. Community Initiatives Aimed at Ensuring Equal Learning Opportunities  

During Emergencies                                                                                                        148 
3. The Right to Education in Emergency Situations                                                            150 
4. Inclusion in Emergency Situations                                                                                   152 
5. Well-being in Emergency Situations                                                                                154 
6. Teachers’ Strategic Skills During Emergencies                                                                  156 
7. Integrated Discussion of the Results                                                                                157 
 
Closing Remarks                                                                                                                165 
by Buad Khales, Nihad Majeed Abu Irmeleh, Maisa’ Issa Khalil Abu-Nimah,  

Shaima’ Abdalkareem Ali, Ilaria D’Angelo, Sawsan Victor Istephan,  
Tommaso Santilli, Arianna Taddei 

1. Methodological Limitations of the Research                                                                    165 
2. Implications for Pedagogy and International Cooperation                                               166 
3. Prospects for Future Research                                                                                          167 
4. Epistemological Reflections: Towards a Pedagogy of Situated Knowledge  

and Dialogical Research                                                                                                   168 
 
Authors’ Notes                                                                                                                    171 
Voices from the Palestinian Research Team                                                                            171 
Voices from the Italian Research Team                                                                                  172



As President of the Italian Scientific Society of Special Pedagogy (SIPeS), it is a 
true privilege to introduce this volume, which stems from an international re-
search project rooted in the complexity of contemporary research within contexts 
of protracted emergency. SIPeS has long recognised how Special Pedagogy repre-
sents a frontier in which researchers are called to respond critically and creatively 
to the evolving challenges of inclusion (Caldin & d’Alonzo, 2012; d’Alonzo & 
Giaconi, 2024; SIPeS, 2024). These challenges include supporting self-deter-
mined and quality-oriented life paths for people with disabilities , promoting 
their inclusion across life environments, and strengthening professional compe-
tence, while addressing the growing complexity of educational and social contexts 
(Cottini, 2004; Giaconi, 2015; d’Alonzo, 2018; Caldin & Giaconi, 2021; Aiello 
& Giaconi, 2024). In the uniqueness of such challenges lies the precious contri-
bution of this book, demonstrating how pedagogical research can continue to 
generate knowledge, dialogue, and transformative agency even in contexts marked 
by structural inequalities and profound vulnerability.  

Since its foundation, the Italian Scientific Society of Special Pedagogy has 
framed Special Pedagogy as a discipline committed to advancing equity, partici-
pation, and social inclusion. Its mandate to protect every person’s right to live a 
life of quality and fulfillment took shape through the constant – and still ongoing 
– critical examination of life environments, questioning the conditions that shape 
our daily experiences and promoting generative processes capable of building a 
genuine culture of inclusion (WHO, 2001; UN, 2006; Giaconi, 2015). Such an 
endeavour represents an act of ethical responsibility, rooted in our research tradi-
tion and projected onto our future, which are both inherently related to our sci-
entific identity (SIPeS, 2024).  
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Discussing inclusion and social participation in an emergency context such as 
East Jerusalem requires us to critically re-examine some of the core concepts of 
our discipline: barriers, facilitators, the right to education, and vulnerability (UN-
ESCO, 1994, 2011; UNESCO & UNICEF, 2015). Within this perspective, the 
questions addressed in this volume are not confined to the Palestinian context. 
Rather, they strive to extend beyond geographical boundaries, resonating with 
the concerns of the broader international scientific community and calling for 
meaningful change. Such an understanding lies at the heart of our scientific tra-
dition and recalls the enduring legacy of Andrea Canevaro, one of the founding 
figures of contemporary Special Pedagogy. Canevaro encouraged us to attend 
carefully to both visible and invisible boundaries, questioning their meaning and 
educational implications while reminding us that there can be possibilities of pas-
sage (2006). Our Scientific Community is deeply grounded in the complemen-
tarity he saw between boundaries, which acknowledge and preserve uniqueness 
and differences, and pathways, which make encounter, dialogue, and community 
possible. The pedagogical challenge, therefore, is not to choose one over the other, 
but to hold them in creative balance (Aiello & Giaconi, 2024; d’Alonzo & Gia-
coni, 2024). It is this pedagogical intuition that we hope to cultivate, nurture, 
and carry forward through continuous reflection and research. These considera-
tions therefore invite us to reflect on how inclusive educational systems can rise, 
evolve, and continue to uphold human dignity, democracy, and Quality of Life 
even when educational communities are confronted with instability, turmoil, and 
uncertainty.  

Within contexts where the continuity of education is most severely challenged, 
Special Pedagogy is called upon to reaffirm its scientific mission, underlining how 
inclusive education represents a stance, a way of interpreting reality itself (SIPeS, 
2024). It seeks to acknowledge and overcome existing barriers, to protect and 
value diversity, and to foster a sense of belonging as a form of citizenship and re-
ciprocal recognition (Canevaro, 2006). Promoting inclusion in the most adverse 
circumstances implies navigating the dynamic intersection between the actual re-
ality – grounded in concrete evaluations and actionable measures – and the po-
tential one, which involves the ability to nurture a sense of desire, imagination, 
and hope (Giaconi, 2015). The complementarity of these two spheres allows for 
a solid projection towards different, alternative scenarios, which can guide every-
day educational practice.    

It is precisely within this intersection that this book is framed, presenting both 
theoretical reflections and empirical evidence grounded in an articulated process 
of shared-knowledge production. By channeling the voices of researchers, teach-



ers, pupils, and their parents, the Palestinian experience becomes far more than 
the subject of a study: it becomes a lens through which the international scientific 
community is invited to rethink the meaning of inclusion, educational responsi-
bility, and social justice. Such an endeavour advances a particularly sound per-
spective, because it resists simplistic interpretations and reductionist narratives, 
embracing instead the complexity, depth, and multidimensional nature of edu-
cational reality. By doing so, this book avoids linear explanations or predefined 
solutions, offering a pedagogical perspective that recognises how inclusion is al-
ways shaped by the interplay between social, political, and cultural dimensions. 
In this sense, the volume invites us to welcome complexity as the starting point 
for its pedagogical inquiry. 

The international cooperation between the University of Macerata (Italy) and 
the Al-Quds University (Palestine), at the very heart of this project, reflects SIPeS’s 
longstanding commitment to promoting encounter and dialogue with other sci-
entific communities, promoting reciprocity and mutual learning. The openness 
to intercultural dialogue here represents a process in which, as stated by Canevaro 
(2017), each part witnesses reality and asks themselves questions, coming together 
to advance knowledge by initiating a dialogue. To this end, the contamination 
between expertises and lived experiences, which will be among the objects of re-
flection in this book, emerges as a core trajectory within Special Pedagogy re-
search, underling how meaningful change can only emerge through shared 
responsibility and a common vision for a better future (d’Alonzo & Giaconi, 
2024).  

Ultimately, this volume speaks not only to those involved in the Palestinian 
context, nor solely to scholars advancing research on Education in Emergencies. 
The book addresses all those who believe that inclusive education has the respon-
sibility to generate well-being, safeguard human rights, and create opportunities 
for authentic participation within communities. The Palestinian experience, as 
will be illustrated in the following pages, reminds us that inclusion is never built 
under ideal circumstances. However, it can find a way to flourish amidst upheaval 
and constraints, as it foundationally relies on human relationships and compe-
tencies. Its dynamic nature implies the responsibility to construct and sustain it 
through every day practice, promoting professional agency, self-determination 
and empowerment, as well as community involvement and educational co-re-
sponsibility. 

The reflections presented above highlight the urgency of developing a peda-
gogical understanding of co-design and collaborative networking as essential di-
mensions of professional practice and educational development, supporting the 
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active commitment (Canevaro, 2006) required to prepare professionals capable of 
inhabiting the complexity of the inclusive paradigm. As Canevaro consistently 
reminds us, inclusion is a journey in constant movement (2006, 2020a, 2020b): 
“…we can learn to know the pathways only by walking them. This means devel-
oping professional competences that enable us to understand boundaries, path-
ways, and limits” (Canevaro, 2006, p. 11). 

This book thus faithfully unfolds around the core focus of Special Pedagogy: 
the centrality of the person within their life contexts (WHO, 2001; UN, 2006; 
Giaconi, 2015; Caldin & Giaconi, 2021; d’Alonzo & Giaconi, 2024; SIPeS, 
2024). The educational question, as proved by the work of our Scientific Com-
munity, is never limited to the individual level, but always concerns the quality 
of the relationships, environments, opportunities, and communities that shape 
everyday experience. As a consequence, promoting inclusion means simultane-
ously supporting personal agency and transforming the contexts in which people 
live, so that participation, belonging, and the legitimate right to Quality of Life 
can become concrete possibilities for everyone.  

By weaving together scientific rigour and lived experience, this volume au-
thentically invites future generations of researchers and educators to continue re-
thinking existing realities to collectively build a solid, sustainable, and inclusive 
future for all. 
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Figure 1. State of Palestine and Jerusalem Governorate
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